
 
 

 

SPAN/PORT 571 Fall 2015 

p. 1 

 

Instructor 

 

Dr. Florencia Henshaw henshaw2@illinois.edu   Office: FLB 4017 
              

 
http://www.pinterest.com/drhenshaw/ 
 

 

Course description and goals 

 
The overarching goal of this course is to give incoming language instructors in the Department 

of Spanish and Portuguese a working knowledge of second language acquisition (SLA) as well 

as an overview of current approaches to language teaching and assessment. 

By the end of this course, successful students will be able to...  

 ...critically evaluate teaching practices and materials based on theory and research 

that explains how adults acquire a second language. 

 ...develop teaching materials informed by theory and research in SLA. 

 ...describe and justify their own approach to foreign language instruction.  

Although you are not expected to become an expert in 

SLA and language teaching methods, you are 

expected to understand and explain the “what,” 

“how,” and “why” of different instructional practices 

and approaches, so that you can not only make 

informed pedagogical decisions now but also describe 

what methodologies guide your teaching when you 

seek an academic position in the future.  

  

Keep in mind... 

The goal of this course is not to “train” you on how to 

teach a particular course, but rather to allow you to 

become familiar with a variety of approaches. Many of 

the topics covered in this course should apply to your 

current teaching position; however, there may be 

times throughout the semester in which we discuss 

approaches or techniques that you might not be able 

to implement in the course(s) you currently teach. 



 
p. 2 

Materials 

 
All readings will be available on our course Compass site. 

 
Note: The readings in this course are copyrighted. They are intended for use only by students registered in 
SPAN/ PORT 571 and only for instructional activities associated with and for the duration of the course. 
They may not be retained in another medium or disseminated further.  

 
 

Important course policies 

 
Attendance policy: If you miss class due to a university-sanctioned reason (illness, emergency, 

jury duty, religious holiday), please contact the instructor to arrange a way for you to make up 
participation points. If you miss class due to any other reasons, you will receive a 0 on 

participation that day. Arriving more than ten minutes late constitutes an absence.  
 

Late work policy: No late work is accepted, except in clear cases of illness or emergency. 

Extensions will not be granted on the basis of technical difficulties. 
 

Students with disabilities:  Please contact the instructor as early in the semester as possible if 
you anticipate the need for accommodation of a disability, so that we can make any necessary 

arrangements, in coordination with the Office of Disability Resources and Educational 
Services (DRES).  

 
Privacy policy: The University of Illinois complies with the Family Educational Rights and 

Privacy Act (FERPA), which generally prohibits the release of student education records 
without student permission in writing. Please do not disclose any information regarding your 

students’ grades, attendance or performance neither in class nor online. 

 

  

A note on professionalism and collegiality  

Professional demeanor encompasses several attributes, such as punctuality, 

preparedness, perceived commitment to teaching or interest in the profession, 

maturity, and ability to collaborate with colleagues. Professionalism and collegiality 

are vital parts of your teaching profile. You are expected to conduct yourself in a 

professional and respectful manner at all times both in class and online. 

Professional standards also apply to all the work that you submit, which needs to 

be well-written, organized, typed, and thoroughly proofread. 
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Grading scale 

 

 
 

 

Course components 

  
 

 

  

96.5 – 100   A+            92.5 – 96.4  A           89.5 – 92.4  A- 

86.5 – 89.4  B+           82.5 – 86.4  B           79.5 – 82.4  B-  

76.5 – 79.4  C+           72.5 – 76.4  C           69.5 – 72.4  C- 

66.5 – 69.4  D+           62.5 – 66.4  D           59.5 – 62.4  D- 

0.00 – 59.4  F  

Observation 
reports (3) 

20% 

In-class 
participation 

15% 

Take-home 
Quizzes (4) 

20% 

Teaching portfolio 
(Final) 
30% 

Teaching portfolio 
(Preliminary) 

5% 

Professional 
development 

activity  
10% 
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In-class participation  
 

Class time will be devoted to discussions of the assigned readings as well as small group 
activities that will help you to put the principles studied in the course into practice. Thus, you 

are expected to attend all classes and to have read the assigned materials before coming to 
class.  

 
Your participation will be graded as follows: 

  

2 points (if ALL of the following are true) 
• Arrives for class on time. 
• Participates actively both in group work and in whole-class discussions.  
• Demonstrates a thorough understanding of the assigned readings. 
 

1 point (if ANY of the following is true) 
• Arrives no more than 10 minutes late for class. 
• Has a passive attitude when working in groups (other group members do most of the work). 
• Is only partially familiar with the key concepts in the assigned readings. 

0 points (if ANY of the following is true) 
• Arrives more than 10 minutes late for class. 
• Works on assignments for other classes or is otherwise distracted on activities not related to the class 
• Does not demonstrate any familiarity with the assigned readings; participation is limited to personal 
experiences or anecdotes. 
 

 

 

Professional development activity 
 

You will be asked to participate in a workshop, reading group session, webinar, or any other 
event related to language teaching. You can choose any event that fits your schedule and your 

interests. Then, within one week of attending, you will submit a report in which you briefly 
describe the event and discuss connections between what you learned in that event and a 

particular topic discussed in class, as well as implications for your own teaching.  
 

Your report will be graded out of 6 points, based on the following rubric: 
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Completely 

Disagree 
Partially  
Agree 

Completely 
Agree 

Establishes relevant connections with class 
discussions (theories, approaches, etc.). 

0 1 2 

Describes concrete implications for language 
teaching. 

0 1 2 

Includes specific examples and references. 0 1 2 

 
 

No credit will be given if your report... 
...is not about a workshop, reading group session or event related to language teaching. 

...is not proofread (contains typos, errors, etc.). 

...includes mislabeled or misinterpreted language acquisition theories or approaches. 

...is submitted late. 

 
 

Observation reports 
 
During the course of the semester, you will be required to complete three classroom 

observations: one of an introductory course of the language you teach, one of an intermediate 
or advanced course of the language you teach, and one of a language other than the one you 

teach. For this assignment, you may not observe one of your classmates. Be sure to arrange the 
date and time of your observations beforehand with the instructor you plan to observe. 
 

During your observations, complete the same form that your supervisors use to observe you 
(posted on our Compass site).  

 
After completing all three observations, write a report with the following 4 sections:  

 a brief narrative/description of the observations you conducted;  
 a critical evaluation of what you observed in light of the theory and research covered 

in this course (e.g., types of tasks used, corrective feedback, instructional 
methodologies, etc.);  

 specific techniques that you would emulate, and why;  

 specific improvements or alternatives to certain parts of the lesson that you did not 
find to be very effective, and why. 

 
On the date indicated in the calendar, please submit all three observation forms and your 

report. The report should be typed, single-spaced, and between 2 and 4 pages in length. 
 

 

Quizzes 
 

There will be a total of four quizzes designed to assess your understanding of the concepts and 
approaches discussed in class, through short-answer and open-ended questions. All of the 
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quizzes are completed online in Compass. You are welcome to refer to the readings and class 
notes, but please keep in mind this is an individual assignment. 
 

 Quiz 1 will cover the material discussed on days 1, 2, and 3. 
 Quiz 2 will cover the material discussed on days 4, 5, and 6. 

 Quiz 3 will cover the material discussed on days 7, 8, and 9. 

 Quiz 4 will cover the material discussed on days 10, 11, and 12. 
 

 
Teaching portfolio 
 
At the end of the semester, you will turn in a teaching portfolio consisting of the following 5 

elements: 
1. Your teaching philosophy statement 
2. A structured input activity that incorporates cultural information 

3. An information-gap task that incorporates cultural information 
4. A culturally-relevant reading lesson, with pre- and post-reading tasks 

5. A culturally-relevant guided writing task 
 

We will discuss the development of different types of tasks and activities in detail as the 
semester progresses. Resources to write your teaching philosophy statement, including 
samples, will be available in Compass. The grading criteria will be posted as a separate 

document on Compass. 
 

Procrastinating on this project would be a very bad idea. Creating activities always requires 
more than one draft! Therefore, you will be asked to turn in preliminary versions of the 

different components around Week 10 of the semester in order for you to get feedback and 
ensure you are on the right track.  
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Course calendar 

 

Please note: Even though we will be exploring vocabulary, grammar and culture on separate days, an 

important premise of this course is that “Communication (...) cannot be equated with first learning some 

vocabulary, then learning some grammar, and then finding something to talk about to use the grammar 

and vocabulary” (Lee & VanPatten, 2003, p. 1). 

 

DATE TOPICS READINGS 
GRADED 

ASSIGNMENTS 

8/27 
What do we/you know about how a 
foreign language (FL) is and is not 
acquired?  

Wong (2005): Chapter 2   

9/3 

How do input, output, and interaction 
contribute to FL learning? 
 
How have FL teaching approaches 
evolved in the last century? 

Shrum & Glisan (2005): Understanding the 
Role of Contextualized Input, Output, and 
Interaction in Language Learning.  

 

9/10 

What is and is not Communicative 
Language Teaching (CLT)? 
 
How do different types of tasks 
contribute to FL learning? 

Spada (2007): Communicative Language 
Teaching: Current Status and Future 
Prospects. 
 
Ellis (2003): Task Features, pp. 86-91. 

  

9/17 

Is grammar instruction necessary?  
 
Why are some types of “grammar 
practice” effective and others are 
not? 

Wong & VanPatten (2003): The evidence is 
IN: Drills are OUT 
 
Farley (2005): SI Activity Design: Common 
Pitfalls 

Quiz 1 due online 
by midnight! 
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9/24 

What are the most effective ways to 
introduce vocabulary? 
 
What can we do to promote lexical 
retention?  

Brandl (2008): Introducing Vocabulary. 
 

10/1 

What is cultural proficiency and why 
does it matter? 
 
Is a cross-cultural approach 
compatible with CLT? 

López-Burton (2014): Teaching Culture. 
 

10/8 

How can we help FL students 
understand authentic texts? 
 
What are the elements of effective 
pre- and post-reading tasks? 

Brandl (2008): Developing Reading Skills. 
Quiz 2 due online 
by midnight! 

10/15 

What are the most influential 
approaches to FL writing instruction? 
 
Is peer review effective in the FL 
classroom? 

Omaggio Hadley (2003): Approaches to 
Teaching Writing as Creative 
Communication. 
 
Shrum & Glisan (2005): Responding to 
Presentational Writing. 

 

10/22 

Is corrective feedback necessary for 
FL learning? 
 
When and how should errors be 
corrected? 

Ellis (2009): Corrective Feedback and 
Teacher Development. 
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10/26-
10/29 

How can I help you? 
Consultations: come prepared with questions! 
Turn in a preliminary draft of the 5 portfolio components 

11/5 

What makes content-based 
instruction particularly effective in 
promoting FL learning? 
 
Is there any grammar instruction in 
content-based instruction? 

Dueñas (2004): The Whats, Whys, Hows, 
and Whos of Content-based Instruction in 
Second/Foreign Language Education. 

Quiz 3 due online 
by midnight! 

11/12 

Does intelligence, aptitude, or 
motivation play a role in FL learning? 
 
How can we meet the needs of 
Heritage Language learners in our 
classes? 

Lightbown & Spada (2012): Individual 
Differences in Second Language Learning. 
 
Carreira (2012): Meeting the Instructional 
Needs of Heritage Language Learners: 
Approaches, Strategies, and Research. 

 

11/19 

What are the pros and cons of 
technology-enhanced FL courses? 
 
What are some emerging 
technologies that may help transform 
FL learning rather than merely 
enhance it?   

Thoms (2012): Analyzing Linguistic 
Outcomes of L2 learners: Hybrid vs. 
Traditional Course Contexts. 
  
Theisen (2013): New Spaces New 
Realities: Expanding Learning Any Time, 
Any Place. 

 

Thanksgiving 
 
 
 
 

 Thanksgiving Break! 
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12/3 
How can we apply what we have 
learned? 

No readings for today! We will dedicate the 
whole class to discussing the observation 
reports and putting the final touches on the 
portfolio components. 

Observation 
reports  
 
Quiz 4 due online 
by midnight! 

 

TEACHING PORTFOLIO DUE DECEMBER 17 BY 11:59PM. 
Please upload it as a PDF document in Compass. 

 
  


